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Gen er a l  Mar k in g  Gu id an ce  
 

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last . 

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.  

 There is no ceiling on achievem ent . All m arks on the m ark schem e should 

be used appropriately.  

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, ie if the answer m atches the 

m ark schem e.  Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according to the m ark 

schem e. 

 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited. 

 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted. 

 Crossed out  work should be m arked UNLESS the candidate has replaced it  

with an alternat ive response. 

 

  



3 

 

Sect ion A:  Reading 

 

Quest ion 

num ber 

I ndicat ive content  Mark 

1  
A relevant  answer will focus on:  

 evaluat ing how the writer t r ies to interest  the reader in 

The Necklace 

 using textual evidence to substant iate the points m ade  

 the writer ’s presentat ion and use of techniques, 

including use of language.  

 

Assessm ent  Object ive:   

 

( i)    Read and understand texts with insight  and engagem ent  

( ii)  Develop and sustain interpretat ion of writers’ ideas and 

perspect ives 

( iii)  Understand and m ake som e evaluat ion of how writers use 

linguist ic and st ructural devices to achieve their  effects 

 

Can d id at es ar e f r ee t o  in t er p r et  t ex t u a l  d et a i l s in  a  

v ar ie t y  o f  w ay s. Th e f o l low in g  sect ion  r ep r esen t s a  

l i k e ly  in t er p r et a t ion  o f  t h e t ex t  b u t  ex am in er s m u st  

ev a lu at e o t h er  r esp on ses on  t h e i r  m er i t s. I t  i s im p or t an t  

t o  b e a ler t  t o  u n u su al  r esp on ses w h ich  ar e w el l  

ex p la in ed  an d  su b st an t ia t ed  b y  ef f ect i v e u se o f  t ex t u a l  

ev id en ce. 

 

Th e b u l le t  p o in t s ar e n o t  p r escr ip t i v e, b u t  ar e in t en d ed  

t o  in d icat e asp ect s o f  t h e t ex t  t h at  can d id at es m ay  w ish  

t o  con sid er . 

 

 

1 5  

 

 

 

 

 

 

 

 

W h at  l i f e  i s l i k e f o r  Mad am e an d  Mon sieu r   Lo ise l  b ef o r e t h e 

r ecep t ion  

 hom ely, down-at -heel  life, 

dissat isfact ion of Madam e 

Loisel 

“m ade unhappy by the run-down 

apartm ent ”  

 Madam e Loisel’s dream s and 

am bit ions 

Her long daydream , cont rast ing her 

m odest  present  with im ages of 

luxury, wealth and status 

 sat isfact ion of Monsieur 

Loisel, invited to the 

“highly pleased” , “brandished” , 

“ instead of being delighted…tossed 
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recept ion;  deflated by 

Madam e Loisel 

peevishly”  

 Monsieur Loisel’s m ore 

m odest  dream s and am bit ions 

“set t ing aside just  that  am ount  to 

buy a gun and finance hunt ing t r ips”  

 excitem ent  and ant icipat ion 

just  before the recept ion 

“She threw her arm s around her 

fr iend, kissed her ext ravagant ly, and 

then ran hom e, taking her t reasure 

with her”  

 

 

Th e n ig h t  o f  t h e r ecep t ion  

 Madam e Loisel is adm ired by 

everybody 

“was a success” , “pret t iest  wom an 

there, elegant , graceful, radiant , 

and wonderfully happy” , “All the 

m en looked at  her” , “All the Cabinet  

secretar ies and under-secretar ies 

wanted to waltz with her”  

 com plex sentence/ paragraph 

m irror ing Madam e Loisel’s 

dance and feelings 

“She danced ecstat ically…a wom an’s 

heart ”  

 com ing back to reality “a com m onplace coat  violent ly at  

odds with the elegance of her dress.  

I t  brought  her down to earth…”  

 even before the loss of the 

necklace, there is a sense of 

sadness and ant i-clim ax 

“ they walked sadly to their  

apartm ent .  For her it  was all over, 

while he was thinking that  he had to 

be at  the Minist ry at  ten.”  

 the loss of the necklace  “The necklace was no longer round 

her throat ” , “panic” , “ thunderst ruck”  

 

 

W h at  h ap p en s af t er  t h e loss o f  t h e n eck lace 

 frant ic search for necklace 

and the st rain of this 

“ t r ied anywhere where the faintest  

of hoped led him ” , “ the appalling 

catast rophe which had befallen 

them ” , “hollow cheeked and very 

pale” ,  

 Monsieur Loisel’s realizat ion of 

what  lies ahead 

“ the gr im  poverty which stood ready 

to pounce”  

 the effect  on their  health “both ill with worry and anxiety” ;  

“aged five years” , “ looked old now”  

 life of poverty “ the gr indingly horr ible life of the 

very poor” , “m oved out  of their  

apartm ent  and rented an at t ic 

room ” , “heavy dom est ic work” , 

“working-class wom an” , “ count ing 

every penny” ,  
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 Madam e Loisel’s m eet ing with 

Madam e Forest ier:  the 

cont rasts between them  

“st ill young, st ill beaut iful and st ill 

at t ract ive” , “ com m on wom an”  

 eventual recognit ion, showing 

how m uch Madam e Loisel has 

changed 

“But  m y poor Mathilde, how you’ve 

changed! ”  

 dialogue Madam e Loisel’s pr ide and the 

gradual unfolding of what  has 

happened 

 final irony, ending in ellipsis “ im itat ion necklace…five hundred 

franc…”  

 

 

Th e u se o f  lan g u ag e 

 form  Overall st ructure:  one of cont rasts 

and stages in life.  Early life;  

m arr ied life before recept ion;  

recept ion;  loss of necklace and 

afterm ath;  life of poverty for ten 

years;  final m eet ing at  end of story.  

Short  story form .  Om niscient  

narrator, with part icular focus on 

Mathilde Loisel 

 im portance of outward 

things;  sym bolism  

clothes and the necklace 

 language associated with r ich 

and poor 

“ refinem ent  and luxury” , “There’s 

nothing so hum iliat ing as to look 

poor when you’re with wom en who 

are r ich” , “gr indingly”   

 language associated with 

m oney and social class;  

language associated with 

opulence 

“m inor civil servants” , “hierarchy” , 

“ rank nor class” , num erous 

m ent ions of m oney;  “elegant  

dinners, gleam ing silverware, and 

tapest r ies” , “ silent  antecham bers 

hung with or iental tapest r ies”  

 rule of three “no dowry, no expectat ions, no 

m eans of m eet ing” , “ sad, worr ied, 

anxious” , “elegant  dinners, gleam ing 

silverware, and tapest r ies” , “Her 

hair was unt idy, her skir ts were 

askew, and her hands were red” , 

“ st ill young, st ill beaut iful, and st ill 

at t ract ive”   

 negat ives and language 

associated with negat ive 

feelings 

“unhappy” , “ sad” , “no dowry, no 

expectat ions, no m eans of m eet ing” , 

“ sad, worr ied, anxious” , “weep tears 

of sorrow, regret , despair and 
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anguish”  

 sim ile connected with social 

status 

“ I ’ll look like a church m ouse”  

 personificat ion “hackney cab…as if asham ed to 

parade their poverty” , suggest ive of 

im pending poverty for the Loisels;  

“ the gr im  poverty which stood ready 

to pounce”  

 use of dialogue dialogue reflects concerns over 

social status;  init ial exchanges 

contain down- to-earth language of 

Monsieur Loisel cont rasted with the 

m ore m elodram at ic language of 

Madam e Loisel;  staccato dialogue 

after necklace is lost  reflects the 

desperat ion of the couple  

 pathet ic fallacy “em pty grate, her m ind a blank”  

 irony “But  it  was only an im itat ion 

necklace”  

 sentence st ructure Exam ple of long paragraph with 

com plex sentences reflect ing 

Madam e Loisel’s thoughts and 

dream s towards the beginning of the 

story;  shorter, blunt  sentences to 

dem onst rate shock and to m ove the 

narrat ive on elsewhere 

 rhetor ical quest ions “what  would she have thought?  

What  would she have said?  Would 

she not  have concluded she was a 

thief?” , “What  m ight  have happened 

had she not  lost  the necklace?  Who 

could tell?”  

 exclam at ions, showing 

Madam e Loisel’s thoughts, 

but  also authorial com m ent  

“Life is so st range, so fickle!   How 

lit t le is needed to m ake or break 

us! ”  
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             Th e ‘b est - f i t ’  ap p r oach  

An answer m ay not  always sat isfy every one of the assessm ent  cr iter ia for a 

part icular m ark range in order to receive a m ark within that  m ark range, since on 

individual cr iter ia the answer m ay m eet  the descriptor for a higher or lower m ark 

range. The ‘best - fit ’ approach should be used to determ ine the m ark range which 

corresponds m ost  closely to the overall quality of the response.   

 

 

Level Mark AO2 ( i ) / ( i i ) / ( i i i )  

 0 No rewardable m ater ial. 

Lev el  1  1-3  Engagem ent  with the text  is lim ited, exam ples used are 

of lim ited relevance  

 Lit t le understanding of language, st ructure and form  

and how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

 

Lev el  2  4-6  Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance  

 Som e understanding of language, st ructure and form  

and how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

 

Lev el  3  7-9  Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance  

 Clear understanding of language, st ructure and form  

and how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

 

Lev el  4  10-12  Sustained engagem ent  with the text  is evident , 

exam ples used are thoroughly relevant  

 Thorough understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Sustained connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

 

Lev el  5  13-15  Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing 

 Percept ive understanding of language, st ructure and 
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form  and how these are used to create literary effects 

 Percept ive connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 
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 Quest ion 2 -  Writ ing 

Assessm en t  Ob j ect i v e:   

 Com m unicate clearly and appropriately, using and adapt ing form s for 

different  readers and purposes 

 Organise ideas into sentences, paragraphs and whole texts using a variety 

of linguist ic and st ructural features 

 Use a range of sentence st ructures effect ively, with accurate punctuat ion 

and spelling  

 

Quest ion 

num ber 

I ndicat ive content  Mark 

2 ( a)   

Each answer will need to be judged on its m erits, and the skill 

and effect iveness with which the candidate answers the 

quest ion. Exam iners m ust  be alert  to unusual, perhaps or iginal 

approaches ( for instance in style, content ,  st ructure, ideas and 

so on)  which address the quest ion in an engaging, yet  relevant  

way, and reward these posit ively.  

 

 the chosen style or register should reflect  the specified 

context  of an audience of young people, though the 

candidate’s interpretat ions of what  is appropriate m ay vary 

 the context  im plies a degree of form ality,  but  som e use of 

slang or colloquial expression for part icular effect  m ight  not  

be inappropriate. The use of st reet  language would be out  

of place 

 ‘speech’ also im plies a degree of form ality, as opposed to a 

‘talk ’. I ts st ructure and expression should show an 

awareness of a listening audience;  thus the use of rhetor ic,  

and of words and phrasing pat terned for their  sound, would 

m erit  reward. A text  which sim ply reads like an essay 

would be less effect ive 

 to ensure the speech is clear and logical, sentences are 

likely to be com plex, with verbal linking and a sequenced 

paragraph st ructure  

 em ot ive language m ay also be used for part icular effect  

 candidates should use exam ples and evidence to support  

their  ideas  

 

W eak er  an sw er s  are likely to be br ief and undeveloped and 

show lit t le awareness of the ‘live’ context .   

Mor e su ccessf u l  answers will be st rong in term s of register,  

content  and style, and give a clear sense of the context  and 

intended audience.   

 

1 5  
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Level Mark AO3 ( i) / ( ii) / ( iii)  

 0 No rewardable m ater ial. 

Lev el  1  1 -  3 

 

 

 Com m unicat ion is at  a basic level, and lim ited in clar ity.  

 Lit t le awareness is shown of the purpose of the writ ing 

and the intended reader. 

 Organisat ion is sim ple with lim ited success in opening 

and developm ent . 

 Sentences show basic at tem pt  to st ructure and cont rol 

expression and m eaning. A lim ited range of sentence 

st ructures is used. Basic cont rol of a range of 

punctuat ion devices, with lit t le success in conveying 

intended em phasis and effects. Spelling is basic in 

accuracy, with m any slips which will hinder m eaning. 

Lev el  2  4 -  6  Com m unicates in a broadly appropriate way. 

 Shows som e grasp of the purpose and of the 

expectat ions/ requirem ents of the intended reader. 

 Som e grasp of text  st ructure, with opening and 

developm ent  and som e appropriate use of paragraphing 

and/ or other sequencing devices. 

 Sentences show som e at tem pt  to st ructure and cont rol 

expression and m eaning. Variety of sentence st ructures 

used. Som e cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed 

for som e of the response. Spelling is som et im es 

accurate, with som e slips which m ay hinder m eaning. 

Lev el  3  7 -  9 

 

 

 Com m unicates clearly.   

 Generally clear sense purpose and understanding the 

expectat ions/ requirem ents of the intended reader is 

shown. 

 Organisat ion is sound with clear text  st ructure;  cont rolled 

paragraphing to reflect  opening, developm ent  and 

closure together with som e successful use of cohesive 

devices.  

 Sentences are generally clearly st ructured, with generally 

sound cont rol of expression and m eaning. A reasonable 

select ion of sentence st ructures is used.  

 Generally sound cont rol of a range of punctuat ion 

devices, enabling intended em phasis and effects to be 

conveyed for m ost  of the response. 

 Spelling is m ost ly accurate, with som e slips which do not  

hinder m eaning. 

Lev el  4  10 -  12  Com m unicates effect ively. 

 A sound realisat ion of the writ ing task according to the 
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writer 's purpose and the expectat ions/ requirem ents of 

the intended reader is shown. 

 Organisat ion is secure, text  st ructure is well- judged;  

effect ive paragraphing as appropriate and/ or a range of 

cohesive devices between and within paragraphs.  

 Sentences are purposefully st ructured, with sustained 

cont rol of expression and m eaning. A wide and varied 

select ion of sentence st ructures is used.  

 Thorough cont rol of the full range of punctuat ion, 

enabling intended em phasis and effects to be conveyed. 

 Spelling is alm ost  always accurate, with occasional slips. 

Lev el  5  13 -  15  Com m unicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

 Task is sharply focused on purpose and the 

expectat ions/ requirem ents of the intended reader. 

 Sophist icated cont rol of text  st ructure, skilfully sustained 

paragraphing as appropriate and/ or assured applicat ion 

of a range of cohesive devices. 

 Sentences are convincingly st ructured, with sophist icated 

cont rol of expression and m eaning. A convincing 

select ion of sentence st ructures is used. Cont rol of the 

full range of punctuat ion is precise, enabling intended 

em phasis and effects to be conveyed. Spelling is 

consistent ly accurate. 
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Quest ion 

num ber 

I ndicat ive content  Mark 

2 ( b )  

Each answer will need to be judged on it s m erits, and the skill 

and effect iveness with which the candidate answers the 

quest ion. Exam iners m ust  be alert  to unusual, perhaps or iginal 

approaches ( for instance in style, content ,  st ructure, ideas and 

so on)  which address the quest ion in an engaging, yet  relevant  

way, and reward these posit ively. I n this quest ion the quality  

of advice is a key discr im inator. 

 

 The chosen style and form  ( let ter)  should reflect  the 

specified audience. The audience im plies a degree of 

form alit y, but  som e use of m ore direct  or inform al 

expression for part icular im pact  m ight  be appropriate 

 The tone should also show awareness of the audience, 

but  it  is im portant  not  to be over prescript ive in this 

respect .  

 I t  is difficult  to give indicat ions of t ypical content  as 

m uch of this is likely to be student -specific  

 Be part icular ly alert  for a variety of approaches and 

reward appropriately and posit ively. Rem em ber that  it  is 

the quality of expression which is being judged not  the 

content .   

 

W eak er  an sw er s  are likely to be st raight forward and give 

br ief points in an uncertain st ructure with a lim ited grasp of 

context .  

 

St r on g er  an sw er s  will m ake a good range of apt ly chosen 

points of advice, with clear explanat ions, and show an 

effect ive com m and of an appropriate register for the 

suggested readership.  

 

1 5  
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Level Mark AO3 ( i) / ( ii) / ( iii)  

 0 No rewardable m ater ial. 

Lev el  1  1 -  3 

 

 

 Com m unicat ion is at  a basic level, and lim ited in clar ity.  

 Lit t le awareness is shown of the purpose of the writ ing 

and the intended reader. 

 Organisat ion is sim ple with lim ited success in opening and 

developm ent . 

 Sentences show basic at tem pt  to st ructure and cont rol 

expression and m eaning. A lim ited range of sentence 

st ructures is used. Basic cont rol of a range of punctuat ion 

devices, with lit t le success in conveying intended 

em phasis and effects. Spelling is basic in accuracy, with 

m any slips which will hinder m eaning. 

Lev el  2  4 -  6  Com m unicates in a broadly appropriate way 

 Shows som e grasp of the purpose and of the 

expectat ions/ requirem ents of the intended reader. 

 Som e grasp of text  st ructure, with opening and 

developm ent  and som e appropriate use of paragraphing 

and/ or other sequencing devices. 

 Sentences show som e at tem pt  to st ructure and cont rol 

expression and m eaning. Variety of sentence st ructures 

used. Som e cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed 

for som e of the response. Spelling is som et im es accurate, 

with som e slips which m ay hinder m eaning. 

Lev el  3  7 -  9 

 

 

 Com m unicates clearly.   

 Generally clear sense purpose and understanding the 

expectat ions/ requirem ents of the intended reader is 

shown. 

 Organisat ion is sound with clear text  st ructure;  cont rolled 

paragraphing to reflect  opening, developm ent  and closure 

together with som e successful use of cohesive devices. 

 Sentences are generally clearly st ructured, with generally 

sound cont rol of expression and m eaning. A reasonable 

select ion of sentence st ructures is used.  

 Generally sound cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed 

for m ost  of the response. 

 Spelling is m ost ly accurate, with som e slips which do not  

hinder m eaning. 

Lev el  4  10 -  12  Com m unicates effect ively. 

 A sound realisat ion of the writ ing task according to the 

writer 's purpose and the expectat ions/ requirem ents of the 
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intended reader is shown. 

 Organisat ion is secure, text  st ructure is well- judged;  

effect ive paragraphing as appropriate and/ or a range of 

cohesive devices between and within paragraphs.  

 Sentences are purposefully st ructured, with sustained 

cont rol of expression and m eaning. A wide and varied 

select ion of sentence st ructures is used.  

 Thorough cont rol of the full range of punctuat ion, enabling 

intended em phasis and effects to be conveyed. 

 Spelling is alm ost  always accurate, with occasional slips. 

Lev el  5  13 -  15  Com m unicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

 Task is sharply focused on purpose and the 

expectat ions/ requirem ents of the intended reader. 

 Sophist icated cont rol of text  st ructure, skilfully sustained 

paragraphing as appropriate and/ or assured applicat ion of 

a range of cohesive devices. 

 Sentences are convincingly st ructured, with sophist icated 

cont rol of expression and m eaning. A convincing select ion 

of sentence st ructures is used. Cont rol of the full range of 

punctuat ion is precise, enabling intended em phasis and 

effects to be conveyed. Spelling is consistent ly accurate. 
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Quest ion 

num ber 

I ndicat ive content  Mark 

2 ( c)   

Each answer will need to be judged on it s m erits, and the skill 

and effect iveness with which the candidate answers the 

quest ion. Exam iners m ust  be alert  to unusual, perhaps or iginal 

approaches ( for instance in style, content ,  st ructure, ideas and 

so on)  which address the quest ion in an engaging, yet  relevant  

way, and reward these posit ively.  

 

 The story should illust rate the quotat ion, or relate to it ,  in a 

clear way 

 I n the case of responses which are only loosely appropriate 

to the task, the first  paragraph in each band of the m arking 

gr id relat ing to ‘effect iveness of com m unicat ion’ can be 

helpful  

 Exam iners should consider carefully before awarding higher 

band m arks to candidates who are clearly reproducing 

‘learnt ’ stor ies, or write stor ies of superficial or  fleet ing 

relevance with an apparent ly appropriate conclusion 

grafted on  

 The reader’s interest  should be engaged by the story, or by 

part icular aspects of it ,  for instance character isat ion, 

suspense, dram at ic situat ions and so on 

 any genre of story is acceptable 

 it  is also im possible to be prescript ive about  style. The 

consistency with which a candidate m aintains his or her 

adopted style m ay well be im portant  in defining the overall 

success of the response 

 an effect ive beginning and ending are also cr it ical factors  

 

W eak er  an sw er s  m ay be superficially relevant , br ief, with 

lit t le developm ent  of plot , character or situat ion, and writ ten in 

a way which does not  engage the reader.  

 

Mor e su ccessf u l  an sw er s  will have a st rong sense of 

purpose and audience, and will develop character and plot  in a 

way which fully reflects the t it le. They will be expressed in a 

style which is engaging and entertaining.  
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Level Mark AO3 ( i) / ( ii) / ( iii)  

 0 No rewardable m ater ial. 

Lev el  1  1 -  3 

 

 

 Com m unicat ion is at  a basic level, and lim ited in clar ity.  

 Lit t le awareness is shown of the purpose of the writ ing 

and the intended reader. 

 Organisat ion is sim ple with lim ited success in opening 

and developm ent . 

 Sentences show basic at tem pt  to st ructure and cont rol 

expression and m eaning. A lim ited range of sentence 

st ructures is used. Basic cont rol of a range of 

punctuat ion devices, with lit t le success in conveying 

intended em phasis and effects. Spelling is basic in 

accuracy, with m any slips which will hinder m eaning. 

Lev el  2  4 -  6  Com m unicates in a broadly appropriate way 

 Shows som e grasp of the purpose and of the 

expectat ions/ requirem ents of the intended reader. 

 Som e grasp of text  st ructure, with opening and 

developm ent  and som e appropriate use of paragraphing 

and/ or other sequencing devices. 

 Sentences show som e at tem pt  to st ructure and cont rol 

expression and m eaning. Variety of sentence st ructures 

used. Som e cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed 

for som e of the response. Spelling is som et im es 

accurate, with som e slips which m ay hinder m eaning. 

Lev el  3  7 -  9 

 

 

 Com m unicates clearly.   

 Generally clear sense purpose and understanding the 

expectat ions/ requirem ents of the intended reader is 

shown. 

 Organisat ion is sound with clear text  st ructure;  

cont rolled paragraphing to reflect  opening, developm ent  

and closure together with som e successful use of 

cohesive devices.  

 Sentences are generally clearly st ructured, with 

generally sound cont rol of expression and m eaning. A 

reasonable select ion of sentence st ructures is used.  

 Generally sound cont rol of a range of punctuat ion 

devices, enabling intended em phasis and effects to be 

conveyed for m ost  of the response. 

 Spelling is m ost ly accurate, with som e slips which do 

not  hinder m eaning. 

Lev el  4  10 -  12  Com m unicates effect ively. 

 A sound realisat ion of the writ ing task according to the 

writer 's purpose and the expectat ions/ requirem ents of 
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the intended reader is shown. 

 Organisat ion is secure, text  st ructure is well- judged;  

effect ive paragraphing as appropriate and/ or a range of 

cohesive devices between and within paragraphs.  

 Sentences are purposefully st ructured, with sustained 

cont rol of expression and m eaning. A wide and varied 

select ion of sentence st ructures is used.  

 Thorough cont rol of the full range of punctuat ion, 

enabling intended em phasis and effects to be conveyed. 

 Spelling is alm ost  always accurate, with occasional 

slips. 

Lev el  5  13 -  15  Com m unicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

 Task is sharply focused on purpose and the 

expectat ions/ requirem ents of the intended reader. 

 Sophist icated cont rol of text  st ructure, skilfully 

sustained paragraphing as appropriate and/ or assured 

applicat ion of a range of cohesive devices. 

 Sentences are convincingly st ructured, with 

sophist icated cont rol of expression and m eaning. A 

convincing select ion of sentence st ructures is used. 

Cont rol of the full range of punctuat ion is precise, 

enabling intended em phasis and effects to be conveyed. 

Spelling is consistent ly accurate. 
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